Doctoral Comprehensive Exam Portfolio:

Background Research
Introduction

Founded on the Vincentian Community, St. John’s University brings a 130 year history based on education in the Catholic tradition. The school maintains campuses in New York; Manhattan, Queens, Long Island, Staten Island and a graduate center in Rome, Italy. St. John’s University offers one hundred majors in five colleges. The School of Education has a 90 year tradition of provided educational excellence for teachers and administrators across the United States. 

Continuing on this commitment to excellence, the Graduate School of Education continues to prepare career professionals to meet the needs of educational systems and prepare educational foundations for our youth in the next millennium. The Graduate School of Education at St. John’s University was the second in New York State to award graduate degrees for teachers. Offering Masters Degree, Professional Diploma and Doctorates in Education, the Department of Administrative and Instructional Leadership prepares career professionals for administrative and leadership roles. Offering twelve areas of specialization that lead to Master of Science in Education, nine areas of concentration leading to a Professional Diploma and two degree doctoral degree programs.

The Graduate School of Education offers doctoral degrees in Educational Administration and Supervision and Instructional Leadership. Offering opportunity and challenge the doctoral program provides flexible programs tailored to the career professional. Individual courses are offered evenings, weekends as well as a cohort based format.  Known for scholarly research and innovative programs the school continues to move in new directions utilizing technological advances and combining a theory based curriculum with a practical application. In the summer 2001, the school introduced an option to the traditional doctoral program, a three year cohort doctoral program culminating in an electronic doctoral portfolio.

New Leadership Standards

The demand for schools leaders and school leadership preparation program has led to state and national initiatives to define quality educational leadership programs.  In ‘Creating a Framework for the Preparation of School Leaders (2002) New York State Project Leadership for New York State Schools, Center for School Leadership notes “a screening of candidates that provide a standard for admission and subsequent development of an individualized leadership development plan for each candidate”.  The Center for Educational Leadership and Accountability Ed.D. program curriculum reflects ISLLC, NPBEA and INTASC Standards based curriculum, through individualized ongoing performance assessment that presents academic knowledge, leadership skills, professional experience and the element of reflection. Meeting the demand to prepare educators for leadership in education has led to the establishment of the Center for Educational Leadership and Accountability, located on the Oakdale Campus, Long Island. This unique program has attracted today’s professional and tomorrows leaders from Massachusetts, New Jersey and New York City to the Oakdale Campus. 

The three year program is a cohort based structured curriculum culminating in the production an individual electronic doctoral portfolio. Students develop academic expertise, leadership and critical thinking skills. The program is based on individualized developmental approach for professional development. Students advance through the program in cohorts that create the opportunity for professional and collegial relationships. The program integrates professional education with the cohort experience, examining the entire course curriculum together in a final product.   The concept of the portfolio is an on-going analysis of individual components/coursework. At the culmination of the program, the students provide two completed products to the faculty – the doctoral portfolio and their dissertation. 

The benefits of this program include the interpersonal professional relationship through the cohort that enhances individual and group learning skills. In addition there is a strong technology component, faculty mentor expertise, and individual leadership skill development. The introduction of the portfolio process as an ongoing project prepares the student for their dissertation. The final portfolio project presents theoretical expertise based on curriculum and research that is represented as a practical individual learning credential.

The final product portfolio is an authentic assessment to measure competency as an alternative to the comprehensive exam. The portfolio process encourages individual mastery of individual curriculum, self reflection, research skills and analytical skills to present a final comprehensive documentation of learner outcome – academic expertise and individual professional growth. It is these competencies that are required for dissertation and the final credential, the doctoral degree. 

The use of multimedia technology to support expert knowledge in content areas, represents the technological expertise which is an educational priority in the next millennium. Students create and develop portfolios though the development of their technological skills. Students present, share, and showcase their knowledge but also learn to create their own meaning.

 The process is multi developmental learning – students apply what they have learned and develop the ability to critique their own work and scholarly research.  On going faculty assessment is provided to the student – readiness to proceed to the dissertation phase. Portfolio evaluation is progress and performance. Program outline and objectives are outlined in the evaluation with evidence of learning to be demonstrated. Students receive individual course grades as per assignments required. Upon completion of each course the student must conceptualize the presentation of acquired knowledge and include such in their portfolio. Ongoing faculty assessment provides students with feedback to areas to be improved and a plan of action for improvement. 

The Doctoral Portfolio

The Doctoral Comprehensive Exam is not a single exam. In essence, a comprehensive  examination is a three year endeavor an on-going examination. The exam utilizes course content, organizational skills, and doing the discipline – utilizing cognitive skills by applying facts, concepts, practice and the interplay of reflection. Compared to the traditional comprehensive examination that represents an overview as a culmination of learning, the portfolio is extremely structured and requires presented expertise in every content area as the standard. The student must incorporate all curriculum/content as well as demonstration of readings and technology. National Council for Accreditation of Teacher Education (NCATE) (2002) defines candidate performance data, as “information derived from assessments of candidates proficiencies, in areas of teaching and effects on student learning, candidate knowledge and dispositions. Candidate performance data may be derived from a wide variety of sources, such as projects, essays or tests demonstrating subject content mastery; employer evaluations; state licensure tests and mentoring year portfolios as well as assessments, projects, reflections, clinical observations and other evidence of pedagogical and professional teaching proficiencies”. NCATE (2002) defines portfolio “an accumulation of evidence about individual proficiencies, especially in relation to explicit standards and rubrics, used in evaluation of competency as a teacher or in another professional school role. Contents might include end of course evaluations and tasks used for instructional or clinical experience purposes such as projects, journals and observations by faculty, video, comments by cooperating teachers or internship supervisors and samples of student work”. The Center for Leadership and Accountability doctoral Portfolio Examination contains three sections; General and Research, Educational Leadership and Integrated Core. Students have the option of particular areas of interest in the research component to prepare for their doctoral dissertation.  In addition to the multimedia presentation each candidate must pass an oral examination based on their individual portfolio that includes course content expertise and professional growth and application.

Utilizing the portfolio as the comprehensive exam requires a individual portfolio plan to be approved by faculty advisor and program director. Elements of the Comprehensive Examination Portfolio. Portfolios are evaluated by St. John’s faculty and the Program Director.

The Center for Leadership and Accountability Program Update

Summer 2001

The first cohort was selected for admission. Student total _______

Retention rate as of September 2003 __________

Average age  _____

Professional background

_____teacher K- 8    ______teacher 9 – 12  department chair/supervisor ________

_____school administration Assistant Principal, Principal

_____district administration          _____higher education

_____other

Spring 2002

The second cohort was selected for admission. Student total ______

Retention rate as of September 2003 ____________

Average age  _____

Professional background

_____teacher K- 8    ______teacher 9 – 12  department chair/supervisor ________

_____school administration Assistant Principal, Principal

_____district administration           _____higher education

_____other

Fall  2002

The third cohort was selected for admission. Student total _______

Average age  _____

Professional background

_____teacher K- 8    ______teacher 9 – 12  department chair/supervisor ________

_____school administration Assistant Principal, Principal

_____district administration             _____higher education

_____other




Total students as of September 2002  ___________________
Elements of the Comprehensive Examination Portfolio

General and Research Entries

The Professional Resume

The candidate will develop a professional resume that makes clear the nature of one’s service and work experiences along with formal and other meaningful modes of education.

Goals and Philosophy Statement

The candidate will prepare a statement of professional goals and philosophy. Included are 

reference to career and academic intentions, opinions and beliefs based on professional experience and learning.

Research Reviews

The candidate will select one concept central to an understanding of one or more stated goals or a proposed line of inquiry and provide a written critique of at least five seminal published articles from recognized scholarly journals.

Research Review/Synthesis Paper

The candidate will prepare a written paper that reviews key research in one of the area topics. The paper should add to the knowledge and application related to the candidate’s line of inquiry and research goals.

Research Management Plan

Each candidate will develop a comprehensive collection of scholarly information related to one’s professional interests and lines of inquiry. Candidate must present an organized plan for acquiring, storing and retrieving information.

Research Report

Each candidate is to plan and conduct at least one research study prior to undertaking the dissertation. This study should be directly related to candidate’s line of inquiry. On going faculty advisement and supervision will be provided. Final product must meet departmental and professional criteria for publication. Students may utilize research report as pilot for the dissertation.

Funding Proposal or Application

The candidate is to present a detailed proposal or funding application that represents the use of current knowledge to address significant problem of practice, a meaningful policy, a needed service or a desirable research program. It should include feasible implementation strategies, personnel development, fiscal management plan and an evaluation plan. 

Educational Leadership Requirements

The candidate is to select 3 of the following entries, with the assistance of a faculty advisor. The selection will be based on the conduct of this work will contribute to professional and academic goals.

a) In Service/Consultation/Teaching: Candidate will plan and conduct at least three different training/consultation events. A planning document must be submitted for each that includes

1) the target audience 2) the objectives of the event 3) materials 4) agenda 5) plans for evaluation.

b) Public Information Writing: Candidate will prepare and submit for publication at least three products written for the general public to inform and/or persuade about educational issues.

c) Professional/Community Participation: Candidate will participate as a member of a public committee, task force, or other group working to improve the quality of educational services. This must be outside the candidates normal job responsibilities. Portfolio must contain a written description of the activity.

d) Background and Briefing Materials: Candidate will prepare three background papers or policy briefings.

e) Legislative Products: Candidate will prepare one major legislative product, such as a proposed bill, bill report, legal analysis of issues or fiscal impact report.

f) Political Interest Map: Candidate will prepare a written and graphic description of the individuals, groups and institutions that bring influence to an issue, and use this map to propose a feasible strategy to accomplish a policy objective.

Integrated Core of the Comprehensive Examination
The New York State Education Department’s framework of essential knowledge and skills for effective educational leadership, as modified by the Faculty of St. John’s University program on the Oakdale Campus, serves as the core for the assessment of students in the doctoral program. There are ten elements. The state’s list has been modified in the following ways:

1) to make more explicit the University’s dedication to democratic ideasl

2) to incorporate a broader perspective on the educational leader’s responsibility for the educational community, of which schools are a core institution

3) to make more explicit the leader’s responsibility for informed instructional leadership based upon coherent theories of learning and teaching

4)  to make more explicit the social interaction required for leadership.
Sample Cohort I Program Course Offerings

	EDU 5415
	Summer 2001
	Introduction to Ed Administration
	

	EDU 5571
	Summer 2001
	Administrative Leadership in Schools
	

	EDU 5420
	Fall 2001
	Politics in Education
	

	EDU 9401
	Fall 2001
	Introduction to Educational Research
	

	EDU 5655
	Spring 2002
	Data Analysis
	

	EDU 5419
	Spring 2002
	Advanced Study in Organization Theory
	

	EDU 7211
	Summer 2002
	Statistics II
	

	EDU 5743
	Summer 2002
	Educational Planning
	

	EDU 5741
	Summer 2002
	Economics/Finances of Education
	

	Portfolio Assessment
	Summer 2002
	Program Director and faculty review individual student portfolios for academic progress
	

	EDU 7701
	Fall 2002
	Research/Development in Instructional Strategies
	

	EDU 5665
	Fall 2002
	Computers: Program and Applications in Administration
	

	Portfolio Assessment
	Fall 2002
	Program Director and faculty review individual student portfolios for academic progress
	

	EDU 7900
	Spring 2003
	Qualitative Research: Method and Analysis
	

	EDU 5721
	Spring 2003
	Collective Bargaining
	

	EDU 7800
	Summer 2003
	Advanced Research Design
	

	Portfolio Assessment
	Summer 2003
	Program Director and faculty review individual student portfolios for academic progress
	

	EDU 5990
	Summer 2003
	Doctoral Dissertation Seminar
	

	EDU 5990
	Fall 2003
	Doctoral Dissertation Seminar
	

	EDU 5990
	Spring 2004
	Doctoral Dissertation Seminar
	

	EDU 5990
	Summer 2004
	Doctoral Dissertation Seminar
	


Interstate School Leaders Licensure Consortium: Standards for School Leaders (ISLLC), a program of the Council of Chief State School Officers has been at work to crafting model standards for school leaders”. “The standards were drafted by personnel from 24 state education agencies and representatives from various professional associations.” “Fueled by contributions of the 24 member states, a foundational grant from The Pew Charitable Trusts, the Danforth foundation and the NPBEA (National Policy Board for Educational Administration, the program operates under the Council of Chief State School Officers.” “Although developed to serve a different purpose the standards were designed to be compatible with the new National Council for the Accreditation of Teacher Education (NCATE) Curriculum Guidelines for school administration—as well as with the major national reports on reinventing leadership for tomorrow’s schools.”

“Developed over two years of research, discussion and collaboration the model standards, represent a common core of knowledge, dispositions and performance that will help link leadership more forcefully to productive schools and enhanced educational outcomes”. “The move to standards based evaluation is already here in the form of Proficiency testing and National Board Certification for teachers.” Standards for school leaders are the logical next step…”

Interstate New Teacher Assessment and Support Consortium (INTASC), a program of the Council of Chief State School Officers – crafting model standards for licensing new teachers. The standards were developed to be compatible with the advanced certification standards of the new National Board for Professional Teaching Standards.

The Standards: Performance-Based and Board Compatible – draft developed by Interstate New Teacher Assessment and Support Consortium 1992. www.ccsso.org

“An important attribute of these proposed standards and those to be developed in the next phase of the work – is that they are performance based” that is, they describe what teachers should know and be able to do rather than listing courses that teachers should take in order to be awarded a license.” “This shift toward performance based standard setting is in line with the National Board’s approach to developing standards and with the changes already occurring in a number of states.” Performance based licensing standards should enable states to permit greater innovation and diversity in how teacher education programs operate by assessing their outcomes rather than their inputs or procedures.” (p.5)

“We concluded that the appropriate distinctions between beginning and advanced practice are in the degree of sophistication teachers exhibit in the application of knowledge rather than in the kind of knowledge needed”. Advanced practitioners will have developed their abilities to deal simultaneously with more of the complex facets of the teaching context, with greater flexibility and adaptability, and a more highly-developed capacity to integrate their understandings…”.(p.9).

The INTASC Standards; Content Pedagogy, Student Development, Diverse Learners, Multiple Instructional Strategies, Motivation and Management, Communication and Technology, Planning,

Assessment, Reflective Practice: Professional Growth, School and Community Involvement.

	Standards for Advanced Programs in Educational Leadership


	Standards for School Leaders
	
	
	

	NPBEA

National Policy Board for Educational Administration
	ISLLC

Interstate School Leaders Licensure Consortium: 
	ISLLC Knowledge

Knowledge and understanding of:
	ISLLC Dispositions

Believes in, values and is committed to:
	ISLLC Performances

Facilitates processes and engages in activities ensuring that:

	Standard 1: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation and stewardship of a school or district vision of learning supported by the school community.

1.1 Develop a vision

1.2 Articulate a vision

1.3 Implement a vision

1.4 Steward a vision

1.5 Promote Community Involvement in the vision

Standard 2: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning and designing comprehensive professional growth plans for staff.

2.1 Promote positive

       school culture

2.2 Provide effective 

instructional program

2.3 Apply best practice to student learning

2.4 Design comprehensive professional growth plans

Standard 3: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations and resources in a way that promotes a safe, efficient and effective learning environment.

3.1 Manage the

      Organization

3.2 Manage Operations

3.3 Manage Resources

Standard 4: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community interests and needs, and mobilizing community resources.

4.1 Collaborate with

      families and other community members

4.2 Respond to

       community interests 

       and needs

4.3 Mobilize 

       community

       resources

Standard 5: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by acting with integrity, fairly and in an ethical manner/

5.1 Acts with Integrity

5.2 Acts Fairly

5.3 Acts Ethically

Standard 6: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal and cultural context.

6.1 Understand the

       larger context

6.2 Respond to the larger context

6.3 Influence the larger context


	Standard 1: Facilitating the development, articulation, implementation and stewardship of a vision of learning that is shared and supported by the school community.

Standard 2: Promote the success of all students by advocating, nurturing, and sustaining a school culture and instructional program conducive to student learning and professional growth.

Standard 3: Promote the success of all students by ensuring management of the organization, operations and resources for a safe, efficient and effective learning environment.

Standard 4: Promote success of all students by collaborating with families and community members, responding to diverse community interests and needs and mobilizing community resources.

Standard 5: Promote the success of all students by acting with integrity, fairness and in an ethical manner.

Standard 6: Promote the success of all students by understanding, responding to and influencing the larger political, social, economic, legal and cultural context.
	*learning goals in a pluralistic society. *principles of developing and implementing strategic plans *systems theory *information sources, data collection , data analysis strategies * effective communication * effective consensus building and negotiating skills

*student growth and development *applied learning  theories *applied motivational theories *curriculum design, implementation, evaluation and refinement *principles of effective instruction * measurement, evaluation and assessment strategies *diversity and its meaning for educational programs * adult learning and professional development models *change process for systems, organizations and individuals *role of technology in promoting student learning and professional growth *school cultures

*theories and models of organizations and the principles of organizational development *operational procedures t the school and district level *principles and issues relating to school safety and security *human resources management and development *principles and issues relating to the fiscal operations of school management *principles and issues relating to school facilities and use of space *legal issues impacting school operation *current technologies  that support management functions.    

*emerging issues and trends that potentially impact the school  community *the conditions and dynamics of the diverse school community *community resources *community relations and marketing strategies and processes *successful models of school, family, business, community, government and higher education partnership    

*the purpose of education and the role of leadership in modern society *various ethical frameworks and perspectives on ethics *the values of the diverse school community *professional codes of ethics *philosophy and history of education

*principles of  representative governance that undergird the system of American schools. *role of public education in developing and renewing a democratic society and an economical productive nation *law as related to education and schooling *political, social, cultural and economic systems and processes that impact schools *models and strategies of change and conflict resolution as applied to the larger political, social, cultural and economic contexts of schooling *global issues and forces affecting teaching and learning *dynamics of policy development and advocacy under our democratic political system *importance of diversity and equity in a democratic society                                    
	*educability of all * school vision of high standards of learning *inclusion of all members of the school community *ensuring that students have the knowledge, skills and values needed to become successful adults *willingness to continuously examine one’s own assumptions, beliefs and practices *doing the work required for high levels of  personal and organizational performance

*student learning as the fundamental purpose of schooling *proposition that all students can learn *variety of ways in which students can learn *life long learning for self and others *professional development as an integral part of school improvement *benefits that diversity brings to the school community *safe and supportive learning environment *preparing students to be contributing members of society

*making management decisions to enhance learning and teaching *taking risks to improve schools *trusting people and their judgment *accepting responsibility *high quality standards, expectations and performance *involving stakeholders in management processes * safe environment

*schools operate as an integral part of the larger community *collaboration and communication with families *involvement of families and other stakeholders in school decision making process *proposition that diversity enriches the school *resources of the family and community needing to be brought to bear on the education of students. *an informed public

*ideal of the common good *principles in the Bill of Rights *right of every student to a free, quality education *brining ethical principles to the decision making process *subordinating one’s own interest to the good of the school community *accepting the consequences for upholding one’s principles and actions *using the influence of one’s office constructively and productively in the service of all students and their families *development of a caring school community

*education as  key to opportunity and social mobility *recognizing a variety of ideas, values and cultures *importance of a continuing dialogue and other decision makers affecting education *actively participating in the political and policy making context in the service of education *using legal systems to protect student rights and improve student opportunities
	*vision and mission of the school are effectively communicated to staff, parents, students and community *vision and mission are communicated through the use of symbols, ceremonies, stories and activities *core beliefs of school vision are modeled for all stakeholders *vision is developed within and among stakeholders *contributions of school community members to the realization of the vision are recognized and celebrated

*progress toward the vision and mission is communicated to all stakeholders *the school community is involved in school improvement efforts *vision shapes the educational programs, plans, actions *implementation plan is developed in which objectives and strategies to achieve the vision and goals are clearly articulated * assessment data related to student learning are used to develop the school vision and goals *relevant demographic data pertaining to students and their families are used in developing the school’s mission and goals *existing resources are used in support of the school vision and goals *vision, mission and implementation plans are regularly monitored, evaluated and revised.

*individuals are treated with fairness, dignity and respect *professional development promotes a focus on student learning consistent with the school vision goals *students and staff feel valued and important *the responsibilities and contributions of each individual are acknowledged *barriers to student learning are identified, clarified and addressed *diversity is considered in developing learning experiences *life long learning is encouraged and modeled *there is a culture of high expectations for self, student and staff performance *technologies are used in  teaching and learning *student and staff accomplishments are recognized and celebrated *multiple opportunities to learn are available to all students *the school is organized and aligned for success *curricular, co-curricular and extra curricular programs are designed, implemented, evaluated and refined * curriculum decisions are based on research, expertise of teachers and the recommendations of learned societies *school culture and climate are assessed on regular basis *variety of sources of information is used to make decisions *student learning is assessed using a variety of techniques *multiple sources of information regarding performance are used by staff and students * a variety of supervisory and evaluation models is employed *pupil personnel programs are developed to meet the needs of students and their families

*knowledge of learning, ,teaching and student development is used to inform management decisions *operation procedures are designed and managed to maximize opportunities for successful learning *emerging trends are recognized, studies and applied as appropriate *operational plans and procedures to achieve the vision and goals of the school are in place *collective bargaining and other contractual agreements related to the school are effectively managed *school plant, equipment and support systems operated safely, efficiently and effectively *time is managed to maximize attainment of organizational goals *potential problems and opportunities are identified *problems are confronted and resolved in a timely manner *financial human and material resources are aligned to the goals of schools *the school acts entrepreneurally to support continuous improvement *organizational systems are regularly monitored and modified as needed *stakeholders are involved in decisions affecting schools *responsibility is shared to maximize ownership and accountability *effective problem-framing and problem solving skills are used *effective conflict resolution skills are used *effective group process and consensus building skills are used *effective communication skills are used * a safe, clean and aesthetically pleasing school environment is created and maintained *human resource functions support the attainment of school goals *confidentiality and privacy of school records are maintained

*high visibility, active involvement, and communication with the larger community is a priority * relationships with community leaders are identified and nurtured *information about family and community concerns, expectations and needs is used regularly *outreach to different business, religious,  political and service agencies and organizations *credence is given to individuals and groups whose values and opinions may conflict *school and community service one another as resources * available community resources re secured to help the school solve problems and achieve goals * partnerships are established with area businesses, institutions of  higher education and community groups to strengthen programs and support school goals *community youth family services are integrated with school programs *community stakeholders are treated equitably *diversity is recognized and valued *effective media relations are developed and maintained *comprehensive program of community relations is established *public resources and funds are used appropriately and wisely *community collaboration is modeled for staff *opportunities for staff to develop collaborative skills are provided

*examines the personal and professional values *demonstrates a personal and professional code of ethics *demonstrates values, beliefs and attitudes that inspire others to higher levels of performance *services as a role model *accepts responsibility for school operations *considers the impact of one’s administrative practices on others *uses the influence of the office to enhance the educational program rather than for personal gain *treats people fairly, equitably and with dignity and respect *protects the rights and confidentiality of students and staff *demonstrates appreciation for and sensitivity to the diversity in the school community *recognizes and respects the legitimate authority of others *examines and considers the prevailing values of the diverse school community *expects that others in the school community will demonstrate integrity and exercise ethical behavior *opens the school to public scrutiny *fulfills legal and contractual obligations *applies laws and procedures fairly, wisely and considerately

*environment in which schools operate is influenced on behalf of students and their families *communication occurs among the school community concerning trends, issues, and potential change in the environment in which the schools operate * there is on going dialogue with representatives of diverse community groups *school community works within the framework of policies, laws, and regulations enacted by local, state and federal authorities *public policy is shaped to provide quality education for students *lines of communication are developed with decision makers outside the school community


Comparison of program curriculum and professional development /leadership requirements.

The Doctoral Program at St. John’s Center for Leadership and Accountability, incorporates key components of leadership preparation based on standards for educational leadership and professional development from ISLLC’s Interstate School Leaders Licensure Consortium, INTASC’s Interstate New Teacher Assessment and Support Consortium Standards and the NPBEA proposal for standards for Advanced Programs in Educational Leadership. The assessment tool  - the portfolio evaluation and oral examination provides evidence of mastery of the curriculum and leadership requirements as presented by ISLLC, INTASC and NPBEA.
	Center for Educational Leadership & Accountability

Portfolio

Comprehensive Exam

Learner Outcomes 


	Center for Educational Leadership & Accountability

Curriculum


	ISLLC 

Standards for School Leaders


	NPBEA

National Policy Board for Educational Administration
	INTASC Standards

Interstate New Teacher Assessment and Support Consortium

	Personal 

Folio

	
	
	
	Reflective Practice :Professional Growth

	Professional

Folio 
	Introduction to Education Administration


	Standard 1

Standard 5
	1.1 Develop a vision

1.2 Articulate a vision
	Reflective Practice :Professional Growth

	Goals and Philosophy Statement

           
	
	
	
	

	 Resume / Vita
	
	
	
	

	Learner Folio


	Advanced Theory in Organizational Theory Economics/Finances of

     Education

Educational Planning

Politics in Education

Administrative Leadership

Computers :Programs/Applications in

     Administration

Collective Bargaining
	Standard 1

Standard 2

Standard 3

Standard 4

Standard 5

Standard 6
	Standard 1

l.1      Develop a vision

1.2     Articulate a vision

1.3 Implement a vision

1.4 Steward a vision

1.5 Promote community involvement in vision

Standard 2

2.1 Promote positive school culture

2.2 Provide effective instructional program

2.3 Apply best practice to student learning

2.4 Design comprehensive professional growth plans

Standard 3

3.1 Manage the organization

3.2 Manage operations

3.3 Manage resources

Standard 4

4.1    Collaborate with families and other

         community  members

4.2 Respond to Community interests and needs

4.3 Mobilize community resources

Standard 5

5.1 Acts with integrity

5.2 Acts fairly

5.3 Acts ethically

Standard 6

6.1 Understands the larger context

6.2 Respond to the larger context

6.3 Influence the larger context


	Content Pedagogy

Student Development

Diverse Learners

Multiple Instructional Strategies

Motivation and Management

Communication and Technology

Planning,

Assessment

School and Community Involvement

	Policy/Politics
	
	
	
	

	Leadership
	
	
	
	

	Organizational Theory
	
	
	
	

	Management

Science


	
	
	
	

	Expert

Folio


(Select 3)

 
	Economics/Finance of Education

Administrative Leadership in Schools

Collective Bargaining

Economics/Finances of Education

Statistics II

Politics in Education

Advanced Organizational Theory

Data Analysis

Computers: Program and Applications

     Administration
	Standard 1

Standard 2

Standard 3

Standard 4

Standard 5

Standard 6
	Standard 1

l.1      Develop a vision

1.2     Articulate a vision

1.6 Implement a vision

1.7 Steward a vision

1.8 Promote community involvement in vision

Standard 2

2.5 Promote positive school culture

2.6 Provide effective instructional program

2.7 Apply best practice to student learning

2.8 Design comprehensive professional growth plans

Standard 3

3.4 Manage the organization

3.5 Manage operations

3.6 Manage resources

Standard 4

4.1    Collaborate with families and other

         community  members

4.4 Respond to Community interests and needs

4.5 Mobilize community resources

Standard 5

5.4 Acts with integrity

5.5 Acts fairly

5.6 Acts ethically

Standard 6

6.4 Understands the larger context

6.5 Respond to the larger context

6.6 Influence the larger context


	School and Community Involvement

Student Development

Planning

	In Service /

Consultation /

Teaching
	
	
	
	

	Public Information Writing
	
	
	
	

	Professional / Community Participation
	
	
	
	

	Background and Briefing Materials
	
	
	
	

	Legislative Products


	
	
	
	

	Funding Proposal or Application Paper


	
	
	
	

	Political Interest

Map                       
	
	
	
	

	Scholar 

Folio  


	Introduction to Education Administration

Administrative Leadership in Schools

Introduction to Education Research

Data Analysis

Advanced Study in Organization Theory

Statistics II

Education Planning

Research/Development in Instructional

    Strategies

Computers: Program and Applications

    Administration

Qualitative Research Design

Advanced Research Design

Doctoral Dissertation Research
	Standard 1

Standard 2

Standard 3

Standard 4

Standard 5

Standard 6
	Standard 1

l.1      Develop a vision

1.2     Articulate a vision

1.9 Implement a vision

1.10 Steward a vision

1.11 Promote community involvement in vision

Standard 2

2.9 Promote positive school culture

2.10 Provide effective instructional program

2.11 Apply best practice to student learning

2.12 Design comprehensive professional growth plans

Standard 3

3.7 Manage the organization

3.8 Manage operations

3.9 Manage resources

Standard 4

4.1    Collaborate with families and other

         community  members

4.6 Respond to Community interests and needs

4.7 Mobilize community resources

Standard 5

5.7 Acts with integrity

5.8 Acts fairly

5.9 Acts ethically

Standard 6

6.7 Understands the larger context

6.8 Respond to the larger context

6.9 Influence the larger context


	Content Pedagogy

Student Development

Diverse Learners

Multiple Instructional Strategies

Motivation and Management

Communication and Technology

Planning

Assessment

Reflective Practice and Growth

School and Community Involvement

	Supplemental Required Reading List
	
	
	
	

	 Research Articles / Reviews            
	
	
	
	

	Research Review / Synthesis Paper
	
	
	
	

	Dissertation 

Plan of Action -

Ongoing faculty advisement and benchmarking
	
	
	
	

	Dissertation Conceptual Framework

	
	
	
	

	Assessment / Evaluation Instruments
	
	
	
	

	Data Analysis Synthesis;

Qualitative /

Quantitative
	
	
	
	


Doctoral Portfolio Assessment

                                                             Center for Educational Leadership and Accountability

                                                                                      St. John's University

Name___________________________________________
Date___________________   Cohort ______________

 Interacting     (    Reading
         (          Thinking            (               Demonstration           
      (        Writing

	Portfolio

Assessment


	Product
	Documentation

Collecting and identifying fundamental thematic elements in course content / assignments.
	Analysis

Working plan; organize, analyze, and present individual accomplishments with quality data to support evidence of scholarship.


	Synthesis

Showcase of learner outcomes;  practical application of theoretical knowledge, evidence of critical thinking skills applied to projects, research, and multimedia presentation.
	Strong
	Moderate
	Minimum
	Revisit
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	Content, Course Resources, Library Resources, WWW
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	Funding Proposal or Application Paper


	
	
	
	
	
	
	

	
	Political Interest Map
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40%
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15%
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15%
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____________________________________________________________________________________________________________

___________________________________

______________

Program Director




Date


 Folio assessment areas below minimum standard to be re-submitted within 30 days.

There is evidence of a trend toward electronic portfolios in higher education at the undergraduate and graduate levels. Indiana University, Purdue University at Indianapolis, University of California at Los Angeles formed a consortium to develop e- portfolio software (Young 2002). Another group of colleges formed an informal consortium; the Electronic Portfolio Action Committee, California State University Monterey Bay, Massachusetts Institute of Technology, Minnesota’s 34 public colleges and universities, the University of Washington as well as the Carnegie Foundation for the Advancement of Teaching. The American Association of Higher Education (AAHE) recently published “Electronic Portfolios” Emerging Practices in Student, Faculty and Institutional Learning”. Located on the AAHE website, there are a searchable listing of portfolio projects.

Portfolios at Work: Examples

John Hopkins University, Center for Technology in Education incorporates the electronic portfolio in the Masters of Arts in Teaching, Teacher Development and Leadership Doctoral Cohort and Technology in Education program.

Iowa State University – Doctoral Program in Educational Leadership

Core domains: educational leadership

                        educational research

                        communication

                        educational evaluation

                        educational foundations

                        educational technology

Themes: Communication and Team Building

               Governance, Politics and Policies

                Law, Equity, Equality

                Ethics, Justice and Caring

                Problem Solving and Planning

                Critical and Creative Thinking
Graduate School of Education – George Mason University Ph.D. in Education

Department of Kinesiology, Texas Woman’s University, Ph.D.program requires a graduate student portfolio “showcase personal achievements while enrolled at TWU.” “The portfolio is the designated tool to document the attainment of the general competencies listed in the department graduate student handbook and the specific competencies required in each area of specialization”.( www.twu.edu)

American Association for Higher Education – Electronic Portfolio resource site.

University of Alaska – Dr. Barrett “using technology to support alternative assessment and electronic portfolios

The Center for University Teaching and Learning, a teaching portfolio is required of all academic staff applications for re-appointment, tenure and promotion to full professor at McGill University, Canada. At Dalhousie University in Canada, faculty are required to develop a portfolio for their yearly evaluations.

(web pages)

Portfolios present an on going contribution to the educational resource community. The portfolio is a public document, similar to a dissertation where research is available and shared. Education students can access the doctoral portfolios as a source of information and most importantly web links for additional resources. In fact, this is a wonderful tool for undergraduate education majors to explore content areas on an advanced level as well as a tool for professional career development options. The portfolio is a comprehensive presentation of content areas. Viewers will find doctoral students present the information and provide web sites and conclusions based on their reflection. This reflection could be based on professional experience, previous area content expertise or interests. It is the reader not only the doctoral student who can experience the learner outcomes.
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